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Teaching Translated Texts in an Indian Class-room 

Translation permeates all human activities, particularly teaching. What I speak is 

interpretation of the idea in my mind. My interpretative limitations and the self-referential 

and self-reflexive nature of language condition my interpretation/translation. It is truer in case 

of teaching of English studies which is considerably mediated through regional languages in 

our country, excepting metro-metro colleges.  

Once upon a time the questions that were being asked were ‘How can translation be 

taught’ and ‘how can translation be studied?’ those who regarded themselves as 

translators were often contemptuous of any attempts to teach translation, while those 

who claimed to teach often did not translate and so had to resort to old evaluative 

method of setting one translation alongside another and examining both in a formalist 

vacuum. Now the questions have been changed. The object of study has been 

redefined, what is studied is text embedded within the network of both source and 

target cultural signs. ( Bassnett & Lafevere 1990: 11-12)            

Fortunately, the questions pertaining to teaching and study of translation have been thrown in 

the dustbin of disciplinary reorganisation in the 21
st
 century. The question is: How to study 

or/and teach a translated text, particularly inIndia?                    

The fact is that translation is central in all acts of teaching, for teaching essentially is an act of 

interpretation. Teaching a translated text is an act of simultaneous interpretation of the same 

message in two linguistic forms. Before entering the topic it would be congruous to share a 

few contextual remarks.   

Contextualisation:  

Before dealing with a few issues pertaining to the topic, it is imperative to contextualise the 

issue, even at the cost of repetition.      

Indian consciousness is primarily a translation consciousness. Indians have a long and 

attested history of living with multilingialism and interlingualism that may be traced at least 

to 3500 years marked by Prakrits (natural languages of people), Sanskrit, Pali, Apabhramnsa 

and lokabhasha-s that later developed into modern Indian languages. Arabic, Persian and later 

on Turkish joined this rich linguistic heritage after 10
th
 century with the Sufi-s and Muslim 

rulers. English joined this whirlpool of languages in the 18
th
 Century. To be followed later by 
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other European languages in different ways. This living experience of simultaneous linguistic 

co-existence was a consequence of Indians’ knowledge of different languages ability to shift 

from one language to another without much psychological unease. India translated, as it still 

does, not in the western sense of the term but from discourse to discourse. It has rich 

traditions of interpretative commentaries in the same language like Sanskrit and at the same 

time may have loose discourse based pragmatic translations that may defy theorists. It sets up 

a rich back drop for teaching translated texts.    

The fact is that Indian literature is a  misnomer. Indian literature is singular but plural in 

reality. The singular number exists only in grammar books. In Indian cultural realities, 

singular is plural. Similarly, Indian literature is a cluster of literatures written in different 

Indian languages. It is like Phoolgoothani, a garland of flowers, as remarked Goverdhanram 

Tripathi, the 19
th
 century author of Gujarati novel Saraswatichandra regarding his concept of 

navalkatha (novel) in the introduction of the novel. Apart it, the bridge between these 

literatures is built only through translation. Thus, Indian literature is realised only through 

translational practices.    

Issues and Appraoches:  

1. Indian English classroom is a site of teaching through translation.  

In reality too we have been teaching much of translated texts but we have never noticed them. 

The literary criticism paper, for instance, is basically constituted of non-English texts. Plato, 

Aristotle did not write in English but in Greek. The works of Horace, Cicero and Quintilian 

are in Latin, which were later translated into English. Later on A W Schlegal, AC Schlegal 

and Schiller wrote in German, not in English. Ferdinand de Saussure, Claude Levi-Strauss, 

Roland Barthes, Jacques Derrida, Michel Foucault, Jean Francois Lyotart and Pierre 

Bourriard did not write in English but they are being prescribed and taught in English class-

rooms. But nobody questions the issues of their originality nor equip ourselves with new 

strategies to teach them as translated texts. Why are all these questions raised in case of 

teaching translated texts in Indian class room? The reason is in the mind-set because these 

texts happen to be translations of Indian works.                       

Moreover, the paper entitled ‘World classics’ having classics from Sanskrit, Greek, Persian, 

Arabic, Latin, German, French, Spanish and Russian among others were translated from their 

languages into English. The issue of definition of classics may have come under discussion.  
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But not the fact that they are translations, and they need to be taught differently as translated 

texts.  We have taken them for granted as if they were written in English. 

Let us accept the fact that pedagogy is a homogenizing process. However, Indian class-room 

is extremely diverse. The translated texts add to the diversity of the class-room. The teacher’s 

task is to understand this complexity, and keep in mind the interests of learners from other 

communities that do not have access to the culture/s discussed in the translated text.           

Teaching is an act of interpretation. The difference is: (i) in teaching one has to interpret on 

behalf of her/his community of learners; (ii) in teaching translated text one has to interpret the 

translated text in relation to the source text. In a way, the translated text becomes central, 

though its umbilical cord with the ST remains unsevered. The teaching of translated text is a 

good training into the act of multiple interpretations and their comparisons. Commonplace it 

would be to state that translation is an act of interpretation. 

Teaching is performance. It dovetails coexistence of written and oral. In case of teaching of a 

translated text, it becomes performance of two texts in which the games of foregrounding and 

backgrounding will be played and determined by the teacher. It is performance without stage, 

as ably discussed in a different context by R Wechsler in his book Performing Without a 

Stage: The Art of Literary Translation (1998). A teacher of a translated text has class-room as 

his stage with students as his spectators. But he has two scripts with the same theme but in 

different tongues. The performance matters, as it may obliterate the duality and lead to 

monism. In case the monistic attitude is not acceptable to some scholars, the source text may 

be considered as a co-text.                

Text is a text. What difference does it make to a good teacher whether he is teaching a 

translated text or untranslated text?  

Learn to see the translated text in relation to the source text. In fact source text is one among 

many pre-texts. Source Text is a hegemonic concept. It may be more fixed than others but it 

cannot erase its preceding counterparts.         

2. Teaching a translated text is the best way to understand it.  

There are two criteria to test one’s understanding: If one thinks that one has understood a 

text, s/he should translate the text, s/he would realise how much had remained un/understood, 

and how was not. Also, if someone has not understood a text, s/he should translate it. It 
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cannot be guaranteed, one would understand it completely, for complete understanding is a 

myth. However, it can be safely said that after translation, his understanding would certainly 

be different from what it was before the translation. The reason for it is that in the process of 

translation one goes through the interiority of the text, its intestines, veins and arteries. The 

process may be painful but the product is pleasant.                       

Bhartendu Harishchandraôs translation of William Shakespeareôs The Merchant of 

Venice as Durlabh Bandhu. Teaching a translated text is not only the best way to understand 

a text, but also of bringing in the element of intimacy or playfulness or playing with other 

languages and cultures i.e., English. It is often not possible by teaching single language texts. 

To buttress my point let me take the case of Bhartendu Harishchandra’s response to 

Shakespeare in the form of his translation of The Merchant of Venice is a case in view. In the 

period of height of the colonial period after India had lost the struggle of Independence of 

1857, Bhartendu was unawed by Shakespeare’s reute. With the aim of enriching his language 

Hindi he translated The Merchant of Venice not literally but contextualised in Indian culture 

that privileges bandhutva (brotherhood) in principle over racial hatred. Bhartendu heralded 

the shift in the beginning of the translation by citing the Sanskrit shloka as an epigraph and 

adding it: 

ñDurlabha gunino shoorah datarashchatidurabhah 

Mitrathe tyaktsarvasvo bandhursarvaswo durlabhah.ò 

(Virtuous and brave are rare; even rarer are donars 

Those who sacrifice everything for the friend, hard to find are such brothers.) 

Incidentally, he did not stop here. Rather he added one couplet from Urdu in shikta script 

without mentioning the name of the poet. It read thus:  

ñKhuda mile to mile ashna nahin mana 

Kisi ka koi nahin dost sab kahani hai.” 

(If I see God, fine but did not consider him so dear. 

 No one is a friend, it is nothing but fiction.)   
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However, he did not translate Sanskrit and Urdu couplets into Hindi. Perhaps he thought that 

his readers would know enough Devnagari and Urdu Shikasta scripts, or those who did not, 

he signalled a message indirectly that in India they need to know these languages or they 

should, for knowing their meaning, reach out to those who knew them. As regards the 

question of English, they need not go anywhere, as he was making them available to them 

through his Hindi translation. Shakespeare even in his wildest dreams would not have 

imagined that the very first page of his play in its Hindi avatar would be in three languages, 

other than English. (Please see the scanned copy of the first page of Bhratendu’s translation.) 

It would be fitting to know it here that he had translated the first part of it and published it in 

1880 but could not complete it because of his death at the age of 35 in 1885. It was completed 

later by Pandit Ramshankar Vyas and Babu Radha Krishna Das.       

The translation is marked by confidence in self and culture that go into making of . The title 

in Hindi is not “Venice ka Vyapari” but Durlabh Bandhu, in the process the focus is shifted to 

Antonio from Shylock. He made nomenclatural changes in the names of the characters and 

places. With his translational craft he transforms Venice and Belmont into Vanshapur and 

Vilvamatha. and characters like Antonio (Ananta), Bassanio (Basant), Salanio (Salone), 

(Salarino) Saral, Launcelot (Lavang), Gratiano (Girish), Stephano (Toophani), Duke 

(Mandaleshwar) among others. The female characters like Portia, Nerrisa and Jessica appear 

as Purushree, Narshree and Jessica. The choice for Shylock is even more innovative. He 

makes Shylock an Indian Jain Shailaksh (Stone-eyed). Bhartendu has not retained onamostic 

connections but also the spirit of the character of the Jewish character by making Shailaksh a 

Jain who are money lenders who are subjected to any hatred the jews but moneylenders are 

not kind and compassionate.                               

In the play there is a line by Launcelot, “Sola, sola! No ha, ho! Sola,sola!”. I could not 

understand it. In early 1980s when I had asked its meaning, my teachers at the undergraduate 

level snubbed me by saying that such a piece is not important from examination view point. 

Others did not help me. Later I came to know about the Bhartendu’s translation of the play. I 

went straight to it, and saw the line in Bhartendu thus: 

“Dhootoo dhootoo pipee pipee dhootoo dhootooò.       

(Act V, Scene 1, Line 39) 
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The ‘educated’ professors of English either dared not or did not understand that Shakespeare 

was using words for sounds that made sense to the emotive state of the character, Bhartendu 

who despite being ‘uneducated’ in English was not, along with his co-translators, did almost 

hundred years earlier. He played with the master’s (Mistress’s) bars Shakespeare and his 

English, and made it his own. The question is: Who is the real postcolonial? Bhartendu of the 

colonial period or the educated teachers of English of the so-called postcolonial period? Or 

those of us who feel more comfortable in English or any other foreign language for the sake 

of either convenience or prestige and shun their own language? The problem is not with the 

choice of language or the model but with the attitude of cultural submission and acceptance 

of intellectual bankruptcy. The teachers of translated texts may use translation of a complex 

text or its extract to add to its understanding.            

3. Foreignization in translation:  

Against the backdrop of Bhartendu’s translational practice, it is necessary for a teacher of a 

translated text to know the other side of the coin. For long it was thought, and many people 

still subscribe to it, that good translation does not read like translation. In other words it 

should obliterate the difference between the source and target. Translation critics like L 

Venuti have brought foreignization in discussion. Munshi Premchand, in reviewing 

translation of Victor Hugo’s novel in Hindi as Paris ka Kubada by Durgadutt Singh 

(November 1931),  welcomed it for the delight and literary enrichment, for not many 

translations of French novels, excepting translation of Hugo’s La Miserable by Ganesh 

Shankar Vidyarthi among the few, were attempted in Hindi. Premchand was concerned with 

translation from utilitarian perspective. But that did not blind him from the literary worth of 

translation in comparison to the original, though his views may not be inconformity with the 

present consideration of translation as an act of creation.  

In the same review he discussed a couple of other issues. The translator had entitled the work 

as ‘Paris ka Kubada’ which according to the original should have been ‘Notre Dame ka 

Kubada’. Perhaps the translator might have thought that Paris is more known to Hindi readers 

in comparison to Notre Dame. But he was pleased to note that the translator did not replace 

the names of the French places into Indian/Hindi. Premchand was against re-contextualisation 

in translation. It would be appropriate to know his views and justification: “I was happy to 

know that the names of characters and places have been retained as in the original. He has not 

tried to Indianise them. Whenever such a thing has been attempted, it has failed. By mere 
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change of names, nationality or community are not changed, for its roots are deeper. Then 

why should everything be Indianised? It would mean that the Indian readers do not relish 

narratives of other countries. Are we so narrow-minded and poor in imagination? We see 

foreign films with so much interest. Our educated society hates native films. It is natural to be 

influenced by the things immediate and near to one.  But it is possible to love others’ children 

along with loving one’s own sons. I propose to reject this style of translation (anuvad-shaili) 

that renders every masterpiece worthless in the process of Indianizing it.” [Vividh Prasang: 

III: 345] Premchand was speaking against inane nativization in translation. Rather he wanted 

to retain the foreign element so that translation retains the specificity of culture/s depicted in 

the source text.     

4. Introduce and proliferate the culture of translation.  

Translation in a systemic and political enterprise took off in the colonial period. Karl Marx’s 

remarks regarding the Dutch colonisers that they were traders, thieves and translators were to 

a good extend applicable to colonization in India as well. Trade was the legal means of 

appropriating others’ wealth, and theft is an illegal way. Translation was a means of 

appropriating intellectual wealth. translation became an industry in the period, and it 

continued thereafter. However, so much is untranslated in Indian languages and from other 

foreign languages into them and from them into foreign languages. Hence, teaching the 

course on translated texts can a good way of introducing students to the culture of translation. 

Like teaching a translated text, the process of translation is more interesting that the product. 

The product is frozen in time and space. Learners need to experience, understand and 

appreciate process of translation for which it is necessary that they themselves translate some 

pieces, though it may not necessarily be prescribed in the syllabus.                       

5. Initiate the culture of criticism of translation.  

First of all, we need to cultivate the culture but equally necessary it is to cultivate the culture 

of criticism. Teaching translated texts is criticism of translation. Even at the cost of courting 

censure of my fellow scholars, let me state that bad translation is better than no translation. It 

is based on the assumption that the Gresham’s Law ‘Bad money drives good money out of 

market’ does not apply in the world of literature and translation. Translation criticism cannot 

stop bad translation from being attempted and published too. But it should see to it that bad 

translation do not get established as good translation. However, translation criticism has for 

long been considered subservient to literary criticism. Only recently it has gained momentum. 
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The course on Teaching translated texts may be one of the best ways to contribute to the 

fledgling tradition of criticism of translation. In this the source text may be a good co-text. 

6. Locate or place a text.  

Text is central in reading or teaching a text. But it needs to be placed in its tradition so that 

students from others cultures may understand what is new or foreign to them and relate to 

them in terms of cultural similarities, dissimilarities or resemblances. For instance Vikram 

Seth’s A Suitable Boy is about the matrimony because in the northern Indian middle class 

society the chief concern of the family is to find a suitable ‘boy’ or bridegroom for the 

marriageable girl. But the case of matrimonial advertisement may be a weird phenomenon to 

the students from the matriarchal societies like the north-eastern part of India, for they do not 

have this system of arranged marriage. Moreover, one may find it bizarre that the novelist has 

cited the UPSC form for the Indian Administrative Services, and thereby added to the wrist-

spraining novel. The fact is that IAS is considered the most prestigious job in the country, 

particularly in the northern India. The boys who qualify it and get posted as the District 

Magistrate become more ‘suitable’ than others for their families because they become eligible 

for exorbitant amount of dowry, and the families they are married into bask in the aura of 

newly attained social prestige due to the powerful son-in-law. Hence, both the issues are 

closely interrelated, and they need to be explained to the communities of learners unexposed 

to these cultural issues. The case of the moharram in Rahi Masoom Raza’s Adha Gaon  

translated into English by Gillian Wright as A Divided Village (2003) may also be seen. Adha 

Gaon is interwoven around the metaphor of muharram. The English knowing readers would 

need context in which the incident of Karbala and the supreme sacrifice of Hazrat Imam 

Hussain took place and the way the memory of the sacrifice has become an integral part of 

muslim psyche. But the point of departure in the novel is that the muharram, the occasion of 

mourning and lamentation becomes a festive event. For this the teacher has to provide 

reasons. One of the reasons for this is that the young men of Gangauli have to go to Kanpur, 

Calcuttta and Karachi in search of employment. These cities have almost swallowed them. 

Young wives, sisters and parents wait for their brothers, husbands and sons. The married 

women consider Kanpur, Calcuttta and Karachi as their co-wives. Once they find 

employment there, the young men return only on the occasion of muharram, thereby making 

the muharram the occasion of festivities for them. Let me hasten to add it here that this is to 

be done even in case of untranslated text. But it has to be more consciously done. Context is 

not an evil, over-contextualization is. Contextualisation and teaching need restrain. Over-



Introducing Translation 

10 
Institute of Lifelong Learning, University of Delhi 

contextualization is dangerous like over-teaching, for they leave no space for learners’ 

imagination to spread its wings. But teaching a translated text underscores the importance of 

introducing the context. 

7. Centralise the Margins.  

Centralise the Margins and move from centre to margins by reading them. The teachers need 

to use Forewords, Prefaces, ‘Dedication’, Translator’s introduction, Glossaries, Notes, 

Comments, even the cover pages, comments on the blurbs and even comparative study of 

titles in two texts. For instances we may take the case of Gandhi’s Satyana Prayogo: No book 

of historiography of translation in India can be complete without the discussion of translation 

by Mahatma Gandhi and translation of some of his works by Mahadev Desai who was more 

than his personal secretary and his soul in a different body. Gandhi, as we know, wrote his 

autobiography in Gujarati entitled as Satyana Prayogo.  Mahadevbhai translated it in English. 

Since Gandhi’s life was too hectic he could not even go through it. But he did not express his 

dissatisfaction with the English version. However, those who know Gujarati would say that 

Mahadevbhai omitted quite a bit. But who am I, if Bapu did not complain? Mahadevbhai 

added too quite meaningfully. Let me take the title Satyana Prayogo.  

Literally translated it would have meant: Satya= Truth, na= of,  Prayogo= experiments i.e., 

Experiments of Truth. But Mahadevbhai did not opt for convenient option: ‘Experiments of 

Truth’ and changed ‘of’ with ‘with’. Rightly so because truth does not, and cannot, make 

experiments. The agents of experiments are human beings. The translator’s change of 

preposition and choice was valid. He did not stop there. He added ‘My’ to the title which on 

the face of it was not needed. Why did Mahadevbhai then add it? The fact is that no one can 

make experiments with truth, if it is written with capital ‘T’. The monotheistic theological 

and philosophical traditions do not allow experiments. In Indian tradition, truth is born out of 

non-truth, and is always plural in reality. óEkam sat vipramvahudha vadantiô. (Truth is one 

but wise souls speak about it in multiple ways.) Moreover, truth is of two kinds: rit  and sat 

which means truth as value and true as fact. Truth as fact is valuable but more valuable is 

truth as value, for latter may save lives and serve human cause rather than slavish adherence 

to facts. Gandhi had contingent truth in his view. It was his privilege not to accept truths as 

given to him but experiment with them in the light of his personal observation and 

experience. Mahadevbhai’s translation of the title not only does justice to Gandhi’s life and 
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vision but also leaves many philosophical interpretations peeping out of it. Ultimately, 

Gandhi’s autobiography or story of his experiments came out.   

Equally important it is to note here that a text like it may be a rich illustration of the fact that 

translation is a collaborative act. As Mahadevbhai Desai’s ‘Editor’s Introduction’ states, its 

first volume came out in 1927 and the second in 1929. It was serialised in Young India. 

Moreover, Desai had ‘the benefit of Gandhi’s revision’. Also it was ‘carefully revised by a 

revered friend’ who according to him, had the reputation of being an eminent English scholar. 

However, he had before undertaking the task had put a condition that his name should at no 

count be given. Moreover, the chapter XXIX-XLIII of part V were translated by Pyarelal 

during Mahadevbhai’s absence in 1928-29 due to his participation in an agitation. Gandhi’s 

life was shaped by many forces and sources. His autobiography or the story of his life in 

Gujarati, English, Hindi and many other languages exists simultaneously, as it is constructed 

by so many known and unknown people.                        

The Narrative of the óLordô Bokadiyadeo: The teaching of translated text may be a way of 

knowing one’s own culture. It not only helps us in finding and implementing creative 

learning and teaching activities but also in re-discovering one’s own culture that we i.e.. 

teachers and learners, had taken for granted for being too familiar.  

For instance, take the case of the narrative of Bokadiyadeo, prescribed in the course. To teach 

it, it is necessary to know that it is a composition of the bhils who live in the foothills of the 

Aravali on the border of Gujarat and Rajasthan. Bhagvandas Patel who taught in a school in 

Khedbrahma town of the northern Gujarat, developed interest in them, and after developing 

rapport with the bhils living in the hinterland and recesses of the tribal areas. He learnt their 

language, and after winning their confidence he got access to their performances that they 

would do in their settlements. The point to be noted here is that these  narratives may appear 

to have been translated from Gujarati to English but the fact is that they were translated at the 

very level of their transcription from their Dungari bhili language to Gujarati, and thereafter 

into English. The academic issue asto which is the source or authentic text in this case is not 

my concern here. Teaching such a text may be followed by a few meaningful activities and 

assignments. Learners may be asked to collect such narratives of their communities or stories, 

as still survive in their grandparents or neighbours by transcribing and translating them into 

English or any language of their comfort. Cumulatively speaking, this would initiate a great 
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project of cultural and civilizational significance through their preservation and 

dissemination.                 

Equally important may be the exercise of showing how a text exists at multiple levels-- 

translated text and its pretexts. It may be done by taking recourse to other texts, if explicit 

instances are not available in the prescribed ones, for nothing can replace ocular evidence, 

particularly in case of the present day students who are to be rationally convinced. One of the 

best examples that I have come across is in the centenary edition of Gandhi’s Hind Swaraj by 

Navjivan Press, Ahmedabad. The edition has each page of the book in Gandhi’s hand. On the 

same page are its Gujarati, Hindi and English versions. It is fascinating to see Gandhi’s ideas 

in his own handwriting and its re-incarnations in so many systems and cultures co-habiting 

the same space and interacting with each other. (Please see the scanned pages from the 

special edition of Hind Swaraj  as annexure.) The  spaces and places that co-texts of Hind 

Swaraj and its different formal versions and worlds of words in the form of interactions of the 

same voice are created through their translations on a piece of paper.)           

At a higher level, it would take learners to different questions: Is there something like source 

text? Which version of Hind Swaraj is the source text? Is Hind Swaraj in Gandhi’s mind or in 

its printed version in Gujarati the source text? Is its English version not Gandhi’s and the 

source text? Will the Hindi version of Hind Swaraj be denied the title of the source text? If 

time and space are the criteria, each is a new creation, for even the same person whom we 

call author and translator does not remain the same when he writes or rewrites. The family 

resemblance may be there but that ends after some time. If anachronism is not a vice, the idea 

of Hind Swaraj in Gandhi’s mind can claim to be the authentic and original. Gandhi’s mind is 

the source text. The moment Gandhi needed language as the medium of language to transfer 

his ideas from mind to the page, ideas and message would have changed considerably at the 

organizational level of the idea. Fortunately, the black box of human mind remains 

undecodified despite exponential advancements in neural sciences by scientists like Ernst 

Mach and Eric Kandel. Since translation is about the message or meaning in which memory 

plays significant role. Eric Kandel’s research on how long term memory originates for which 

he was awarded Nobel Prize in 2000 along with Arvid Carlsson (Sweden) for understanding 

and managing Parkinson disease and Paul Greengard (USA) for discovering the way 

neurotransmitters act on the cell and perform changes in cell reaction in the brain. More 

advanced research will unravel the source text in the days to come. This is where translation 

studies would lead to serious and meaning interdisciplinary studies.                  
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Lead Out:  

The bottom line in teaching a translated text is that ‘teaching’ is more important than all other 

attendant issues. In case of translated text, teaching has to be ‘conscious’ and ‘competent’ i.e. 

the teacher has to be more responsive and responsible to the cultures and communities for 

whom it is attempted, and to the cultures and message that are transferred. The ST is bride 

and TT a bridegroom. In the marriage the bride is often displaced, not the groom, at least in 

patriarchal societies. Hence, the receiving families of in-laws i.e., learners with teacher as the 

head of the family have to take care of her culture, physiological and psychological 

turbulence and make her comfortable. Teacher needs to ensure that the translated text and its 

learners are provided with comfortable ambience for unproblematic academic transaction of 

‘showing’, as teaching means in its Latin sense of term, and ‘seeing’ on all sides.  

Concern, care and commitment are the guiding principles of teaching, more so in case of 

translated text. The concern for learners allows teachers to transcend her/his personal and 

infra and supra/structural problems; care for message or cultures persuades her/him to equip 

for the task (assigned to him or undertaken by him) by acquisition of new knowledge; and 

professional commitment helps her/him to become a bridge so that the learners cross over to 

a new land that they can traverse on their own.   
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